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Introduction

This report is designed to provide the University community with information about
undexgraduate experiences and activities as perceived by students at the University
of South Carolina. The data reported here were collected from the Experience of
College Questionnaire (ECQ). Developed in 1970 by Arthur W. Chickering of Strategles
for Change and Knowledge Utilization Project, Saratoga Springs, New York, the ECQ is
designed to gather information which clearly describes actual campus conditions as
perceived by undergraduates. 1In order to accomplish this, respondents to the
questionnaire were directed to specific times and situations in their experiences.
For example, students were asked to answer items concerning academic experiences

and activities in relation to that course which met next after the administration

of the questiomnaire. The wain concerns of the questionnaire are academic
experiences and activities, student-faculty relationships, friends and acquaintances,
extra~curricular activities, and satisfaction with educational experiences. In
addition, the second administration of the ECQ contained several items from the
College and University Environment Scales (CUES). These items provide a measure of
the envirooment utilizing geveral dimensioms, including: practicality, community,
awareness, propriety, scholarship, campus morale, quality of teaching and faculty=

student relationships. The ECQ contains a total of 174 items.

fhe ECQ was first administered to U.S5.C. undergraduates in the fall of 1972, and
again in the spring of 1974. Several comparisons are made in the report between
the findings of the two ECQ administrations. Additiocnal comparisons are made
between the findings of the ECQ and the findings of the Institutional Functioning
Inventory (IFI). The IFL was designed to gain information about faculty perceptions
within the University in many of the gsame areas im vwhich the ECQ measures student

responses. Similar to the ECQ, the IFI was administered to U.S8.C. faculty in 1972

ond again in 1974,




The report deals primarily with: academic experiences and activities and to a
lesser etent with student=-faculty relationships, friends and acquaintances, extra-~
curricular activities and satisfaction with educational expgrience. Only those
itens which revealed major strengths or weaknesses of the University environment

as reported by the participants are reported here. Complete information on all
items of the ECQ are available for inspection in the Research Office, Division of

Student Affairs.

ACADEMIC EXPERIENCES AND ACTIVITIES
Many.of the findings comcerning experiences and activities for both of the
administrations of the ECQ are presented in the tables included within the text ci

this section. General interpretative comments will be made about the data contained

in each of these tsbles.

Concerning the educational experiences and activities at USC, the data iandicate
that the problem of undergraduste academic apathy 1s especlally epparent at the
University. Student responses to the 8scholarship scale iteus from CUES (Table 1)
smphasize a lack of gtudent vigor and faculty challenge, although the potential

ability certainly exists as judged from the positive itemsfrom CUES.




Table 1

Items Included from the Scholarship Scale of College and University Enviromment
Scales (ECQ Two Only)

*Positive Items:

Most of the professors are dedicated scholars in their fields True 83%
Careful reasoning and clear logic are valued most highly in

grading student papers, reports of discussions True 667%
Most of the professors are very thorough teachers and really

probe into the fundamentals of thelr subjects True 70%
Courses, cxaminations and readings are frequently reviged. True 71%

*Negative Items:

The professors really push students’ capacities to the limit, True 29%
Students set high standards of achievement for themselves. True 30%
Class discussions are typically vigorous and intense. True 31%

Students put a lot of energy into everything they do in class
or out. True 24%

There 1s very little studying here over the weekends. False 27

People around here geem to thrive on difficulty - the tougher
things get, the harder they work. True 31%

*Items are determined to be positive if more than 2/3 responded in the keyed
direction of agreement or disagreement. Items are determined to be negative 1f lese
less than 1/3 respond in the keyed direction,

In relation to the teacher's role in the courseé (Table 2), there appears to be some

movement toward the teacher serving as a resource, requiring the student to take a

more active role in the learning process, although the predominate role is still

that of the teacher as lecturer, dispensing knowledge and assigning material to be

mastered. However, findings indicated that there is little student input into courss

content (Table 3), although there was some indication of increased student involve-

nant in ECQ 2,




Table 2
Role of Teacher in Course

ECQ One ECQ Two

1972 1974

Teacher dispenses knowledge or assigns sources which the

student should master. 45.2% 39.3%
Directs efforts flexibly to help student learn. 28.17% 27.8%
Teacher/students work together to increase understanding

of subject. 15.5% 16.3%
Teacher serves as resource, students myst carry out own

plan. 11.2% 16.6%

Table 3
Influénce of Students on Courae Content

ECQ One ECQ Two

1972 1974
Not at all 40.4% 34.8%
In minor reapects, within clear structure set by
the teacher. 32.5% 34.5%
In gome fairly important respects within general
. structure set by teacher. 21.9%% 22.6%
In major aspects in content and/or procedure. 5.3% 8.0%

Concerning the students' general pattern of study (Table &) and theiy ability to
keep up with assigmmenta (Table 5), findings indicated 2 trend toward more
responsible atudents with better study habits. However the general pattern in
ECQ 2 was still predominsantly coasting through courses while keeping up with
assignments.. This tends to support the findings of CUES (Table 1). Also note
that the most often reported reason for study (Table 6) was to complete a require-

ment for graduation and to obtain academic credit.




Vocational and future interests also are a significant concern in stuuying. The

aspects of mastery snd interest, however, seem to have been neglacted or ignored.

Table 4

General Pattern of Study

ECQ Ome ECQ Two

1972 1974
Usually coast, work fairly hard at times. 48.3% 39.8%
Work at moderate level fairly steadily 23.5% 26.4%
Work at moderate level, and sometimes quite hsrd
and long. 24,.5% 29.17
Work fairly intensively most of the time, and hard amd
long at times. 3.6% 4.7%

Table 5
Keeping up with Assignments

ECQ One  ESQ Two

1972 1974
I have almost always been behind on my assignments 8.3% 7.1%
More often than not I have been behind. 22.5% 18.1%
More often than not I have kept my assignments up to date. 41.7% 36.8%
I hava simoat always kept up to date. 27.5% 37.0%

10




Table 6
Reasons for Study
ECQ One  ECQ Two
1972 1974
To have a sense of mastering the material,
of doing & job well 7% 8%
To complete a requirement for graduation and to obtain
academic credit. 33% 267
To broaden my general knowledge, understanding
or background. 14% 19%
To study questions I am concerned about and want
to understand better. 47 3%
To get a good grade. ' 13% 15%
‘fo learn scmething that will be ugeful vocationally
of in other future activities 24% 21%
Because it is enjoyable and interesting. 5% 9%

The characteristics of student study (Table 7) reflect that the factor of interest.
discussed in relation to Table 6 as not seeming to be an important aspect of study
at U.5.C., 18 exceptionally imporiant to the student. Typically the student feela
that his special abilities and special interests will not be rewarded. To an
extent thia is on the wane. More attention appears to be given to student interest:

and neceds. There seems t> e an indication of student need for faculty direction

or support in ECQ 1 and 2. The data in ECQ 2, however, reveal some improvement

ie xmseting student necds.




Table 7

Characteristics of Students' Study at U.S.C.

Without grades, I cannot evaluate wmy
intellectual ability.

I am often involved in following up my
own ideas when I am suPposed to be
doing homework.

I find I cover the set material equally
proficiently whether I find it
interesting or not.

Oiten I lsarn more from etudying along
my own lines than through completing
set assignments.

I am particularly interested in several
toplce that are outside my course work.

i sometimes experience great relief when I
find someone who will give me advice and
encouragement about my academic work.

I 1like to know, with homework assignments,
exactly what I amsupposed to be doing,
how important it is, and prefezably
how long it should take.

I like to be left to work things out
entirely on my own.

In 1labs I like to be given clear instructions
about what to do} otherwise, it turns out
to have been a waste of time.

I feel that I have certain speclal abilities
and specific interests that will not be
Tewarded at my school.

The topics I get specially interested in sre
oues that I come scross in the required
reading.

When studying the subjects I like most I
find I work very much harder.
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1972

80%

14%

77%

67%

81%
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78%

67%

7%

67%

15%

85%

1974

15%

68%

61%

61%

81%

85%

7%

66%

8%

637

68%

78%



There were indications that students played a rather passive role in the classroom
(Table 8), though gtudent reactions to courses (Table 9% indicated a trend toward
incteased student confidence and interest., Also in contrast to the general finding
of Table 8 above, an increasing percentage of studente are taking the initiative
in some way to challenge, "openly argue with," their professors (Table 10). Other
course attribhtes are examined in Table 10 and ghow little change from 1972 to
1974,

In general, data concerning in-class activities (Table 8) were essentially the

same for both administrations of the ECQ. Students reported that by far the
activity which consumed the most time in class was listening to what was being said,
primarily in order to remember (including taking notes). Other activities, in
order of emphasis were: doing own thinking about the ideas presented (énalyzing,
thioking of implications, checking for soundness, mentally criticizing, ete.);
actively working at desk or lab tasks relevant to the class; participating in dis-
cussion, making sgtatements to the class,'speeches, formal presentations; doing
things unrelated to class (daydreaming, dozing, writing letters, reading, thinking

about ideas for other classes, bull sessions, etc.)

Table 8

Clase Activities®*

ECQ One  ESQ Two

1972 1974

Ligtenivg primarily to remember. 19% 16%

Doing your own thinking, enalyzing, criticizing 31% 21%
Actively working on problem. 14% 14%

‘ Participating in discussion. 8% 9%
Poing things unrelated to class 4% 37

*50% of the time or wore.

13
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T hle 9

Student Reaction to Coursges™

ECQ One

1972

Worried, tense 23.2%
Confident, competent 57.9%
Bored, uninterested 31.2%
Interested, attracted 63.9%
Challenged to do one's best thinking 48.07%

*Those students responding "frequently" or 'most of the time.'

Table 10

Course Attributes

ECQ One

1972
Students have assigned seats. 18%
Attendance ig usually taken. 497
Lectures follow the textbook. 52%
The teacher encourages clags discussion. 69%
I have been in the teacher's office. 47%
If he wanted to, a student probably could pass this

course mainly on "bluff." 18%
The teacher knows wy name. 60%
The teacher is engaged in some kind of research. 48%
We sometimes have unannounced quizzes 22%
Examinations are usually of the objective type.

(multiple choice, matching, etc.) 45%
Examinations are usually of the "essay" type. 43%
Examinations are not given. 9%
I almost never speak unless called on. 49%
I sometimes argue openly with the teecher. 21%

I sometimes argue openly with other studerts in the class. 217
I hava been a guest in the teacher's home. 2%

1974

15%
437%
55%
68%
48%

19%
647%
527,
15%

39%
41%
13%
42%
58%
25%

&%
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On the first administraiica of the £3Q in 1972, atude..:c veports.. .... Iv..owing
mental activities in study (Table 11), in order of the amount of time spent in
each: memorizing = learning specific things, words, ideas, methods, to remember
them in pretty much the same form as encountered; interPreting - mentally putting
things in different terms, translating, reorganizing, making inferences or
extensions of thinking based on primciples given; evaluating - making judgments
about the value of materials (concepts, evidence, theories, arguments, communica~
tions) and methods; applying - drawing upon a variety of concepts and applying
them to new problems or situations; synthesizing -~ organizing ideas, information,
or partg into new plans, relationships, or structures, ag in developing plans

for an experiment, writing a poem or essay, deriving principles from data,
integrating information from diverse sources; ard analyzing ~ analyzing materials
(data, literary works, argumentive or discursive waterial, etc.) into parts and

detecting relationshipe among parts and ways they are organized.

Data for the second administration of the ECQ in 1974 were very similar with only a

minor change in the order of time spent in each activity as follows: memorizing,

interpreting, applying evaluating, analyzing and synthesizing., The predominance
of memorizing in the students' study further emphasizes their relative passivity

in the acadenmic enviromment at 1.8.C.

Table 11

Mental Activities in Studying#*

ECQ One | ECQ Two

1972 1974
Memozizing 457, 44%
Interpreting 29% 28%
Applying 13% 24%
Analyzing 12% 15%
Synthesizing 13% 15%
Evaluating 15 17% 17%

*#50% of the time or moﬁif




Of interest here are sogme of the findings from tl.: LFI concerning uuwargraduate
learning. In 1972, only 47% of the faculty indicated that "how best to communi~
cate knowledge to undergraduates is a question that seriously concer.s a very
large proportion of the faculty." This figure increased to 61% in 1974, but
reiained below the IFI national norm of 76%.1 Fifty-seven percent of the U.S.C.
faculty in 1972 disagreed with the statement that "because of the pressure of
other commitwents, many professors are unable to prepare adequately for their
undergraduate courses.' In 1974, the figure had increased to 65%, but, again,
remained below an IFI norm of 72%. Less than one-~tenth of the U.S.C. faculty
(1972, 8%; 1974 9%) indicated that ‘'faculty promotion and tenure are based
primarily on an estimate of teaching effectiveness.'' In comparison the IFI norm
waa 37%. Ouly 31% of U.S.C. faculty in 1972, and 41% in 1974, agreed that "in
recruting new faculty members, department chairmen or other administrators
generally attach as much importance to demongtrated teaching ability as to

potential for scholarly contribution.” The IFI norm for this statement was 77%.

STUDENT ~FACULTY REIATIONSEIPS

Bxcept for slight differemces, student responsea on the ECQ concerning student-
faculty relationships were essentially the same for 1972 and 1974. The way in

which students generally perceive those relationships may be summed as follows:

Approximately one~third of the studants (Table 12) reported talking with only ome
or two members of the faculty or administration for more than five minutes outside
of a regularly scheduled class meeting during the "przsent" semester. Likewise,

a gimilar percentage reported having talited with three to five faculty or admine
istration members. The figures reported for the number of comversations with

foculty members outside of class were very much the same; About one-third reported

lrhe reader 18 reminded that the IFI was normed primarily on liberal art3 colleges
l and this accounts in part for many of the sizeable differences when comperad
v with U.S.C. 11
ERIC 16

IToxt Provided by ERI




only one or two convarsa:ions duriong 33 semes.i. -ud ons~fourtu iup foea three
to five conversations. It is interesting to note that over a fifth reported no

conversations with faculty or administration members outside of the classroom.

Less than half of the students Teported that only one or two faculty members knew
them well, while 28% of the students on both administrations of the ECQ reported

that they were not known well by any faculty members.

A majority of students reported no participation in non<academic activities with
members of the faculty or admwinistration, however, the improvement in student/
faculty interaction should be noted in this area. Three~fourths of tha students
reported that they had not been in a faculty or administrator’s home, and well

over 80% reported that no membare of the faculty or admiunistration had participated

in activities in student residance halls, including formal and academic Programs.

17
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Tatiz 12

Student~Faculty Relaticnships
Out=of~Class Interaction

ECQ One  ECO Two

1972 1974

Talked with 1 or 2 members of the faculty or admiuistration

for five or more minutes outside of class. 34% 38%
Talked with 3 to 5 members of the faculty or administration

for five or more minutes outside of class. 40% 337
One or two conversations of five or more minute: outside of

clags with members of the faculty or administration. 32% 37%
Three to five conversations of five or more minutes outside of

class with members of the faculty or administratiom. 25% 22%
No conversation of five or more minutes outside of class with

faculty or administrators. 21% 22%
One or two faculty or administrators = know them well. 46% 43%
Not knowm well by any faculty or administrators. 28% 28%
No participation in outwof-class activities with faculty

or administrators. 62% 56%
Have never visited the home of a faculty or adminiatrative

member. 76% 75%
No members of faculty or administration have participated

in residence hell activities. 84% 82%
Repart 1 to 20% of their teachers welcome student visits

to thelr office. 29% 27%

The greatest influences upon students by faculty and administration {Table 13) were
reported as: increasing intellectusl ccopetence and/or curiosity; increasing a
senge of purpose and direction; increasing the range of feelings, sensitivities
and awzreness (aesthetic, social, spiritual); and enabling the student to see
“imgelf more clearly. Overall there has been a trend toward increased faculty

influence especially in the area of intellectual competence apd curiosity.

18




Major Faculty Influence

ECQ O0ae  ECQ Two
1972 1974
Becoming more open to people and more understanding
- of them. 12% 15%

Seeing myeelf more clearly. 13% 11%
Increasing my range of feelings sensitivities and

awsreness (aesthetic, social,

gpiritual). 18% 16%
Increasing my sense of purpose and direction. 21% 26%
Clarifying my vslues and beliefs. 8% 11%
Increasing intellectual competence and/or curiosity. 33% 41%

The substance of gtudent-faculty conversation outside of the classroom as
applied to student advisors (Table 14, ECQ 2) ghowed an expected emphasis on
formal academic arrangements and future educational vocational plans. Con-
varsations dealing with personal problams and campus events were least
emphasized. Conversations with "other faculty" showed no special emphasis.
Students seemed less likely, however, to discuss persomal problems with advisors
or other faculty in compsrison with other comcerns. It is surprising to note

wore
that students are somewhat/inclined to discuss personal problems with "other

faculty'’ than with their advisor.




Table 14

Substance of Student-Faculty Converaations

Conversations of lore
Than 8 Few Minutes

Advisor Other Faculty
1972 1974 1972 1974
Formal academic arrangements 59% 51% 27% 32%
“agtions, ideas, problems concerning
wouy future educational or vocational
plans 367 30% 332 k) ¥A
Problems and issues of fumediate concern
in your personal life 127 12% 21% 16%
Seneral topics in the academic field of
the faculty member 17% 21% 31% 32%
Campus events, activities, issues 8% 1I% 19% 26%

Other general couversatioms,
1ight or gerious 21% 257 36% 33%

20
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Concerning student~faculty relationships, it is rerscaliang to look again at the
results of the IFI. In 1972, 42% of the USC faculty participants in the IFI agreed
that "most faculty members are quite seasitive to the interests, necis and
aspirations of undergraduates." The comparable national IFI porm was 81%. In 1974,
the figure for USC increased to 567%, a sizeable increase in two years but still far

below the IFI norm.

Only 15% of the USC faculty in 1972 agreed that "profeesors get to know rtudeats in
their undergraduate classes quite well," compated to an IFI norm of 70%. Im 1974,

the figure increased to 28%, still far below the IFI norm.

In 1972, 28% of the faculty at USC indicated that "generally speakinz, “heve 1iGess.
much contact between professors and undergraduates outside the classzoom.” In 1974,

this figure increased to 36%, but remained considerably below the IFI norm of 69%.

FRIENDS AND ACQUAINTANCES
Typically, U.5.C. students are acquainted with 25-100 fellow students by fizst

name, of which 4-19 are considered to be close friemnds. The most often listed
topics of conversations with friends (Table 15) ava problems and igsues of immediate
concern in one's personal life (adjustment to academic programs, social relatioms,

worries, etc.); campus events; and movies, plays, art shows, concerts, visiting

speakers, and general academics.




Table 15
Topic of Conversation
Percentage of

Conversations of
More Than A Few Minutes

1972 1976
Formal Academic 47% 43%
Future Educational Vocationsl

Plans 63% 60%
Personal Concerns 747 71%
General Academic 67% 1%
Movies, Plays, Other Entertaiment

or Special Events 67% 69%
Campus Events 55% 70%
Internstional Affairs 58% 55%
Domestic Affairs 59% | 57%

Relationships with the best friemd of the same sex, best friend of the
opposite sex, and closest group of associates are all characterized

primarily by the students' enjoyment of such friendly relationships.

The greatest influences of all these relationships (Figure 1) were
reported to be: ailding the student to see himself or herself more clearly;
increasing the range of feelings, sensitivities and awareness (aesthetic,

soclal splritual); and becoming more open to people and more understanding

of them.

22
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Figure 1

Major Influences of Relailonships
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EXTRA=CURRICUTAR ACTIVIIES
Participation (Table 16) was found to be approximately the same for both adminise

trations of the ECQ in the areas of planning snd regulatory sctivii! :s of living
groups (1972, 39%; 1974, 40L), student or community govermment (1972, 21%; 1974,
22%), school spirit and hospitsiity organizstions or activities (imcluding fresh-
man orientation committees, guides, rally and pep groups) (1972, 28%; 1974, 28%),
social services or special educational work (tutoring, leading youth groups,
leading recreation, ete.) (1972, 31%; 1974, 30%) and groups for student recreation
(folk dancing, outing group, hobby group) (1972, 15%; 1974, 177). Although the
total percentage of students participating in school spirit and hospitality groups
has not increased, a substantial increase was found in the percentsge of fulls

2
fledged participants (1972, 6%; 1974, 10%).

Participation was faund to have decreased in activities spousored by religious

groups (excluding sttendance at pervices as a participant with no special assigned

role) (1972, 27%; 1974, 22%).

An incresse in participation was found in all of the following activities, vargity
or intramural sports (including practicing with the team) (1972, 26%; 1974, 32%),
on=campus organizations for students interested in a special vocational or
academic field (1972, 22%; 1974, 30%), drama, music snd art activities (in
non-audience capacity) (1972, 19%; 1974, 22%), and journalism, broadcasting and
literary activities (1972, 11%; 1974, 15%). Coﬁcerning these increases, it

should be noted that the increases in participstion in both drams, music and art
activities, and journslism, broadcasting and literary activities are primarily

increases in limited rather than fulls-fledged participationm.

2Participation involved classification in four categorias: 1) no participation,
2) participated to a limited degree, 3) full-fledged pcyticipant, no leadership
responsibility, and 4) active leadership xole.
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Table 16

ExtrasCurricular Participation in Activities *

ECQ One EQ Two

1972 1974
Activities of Living Group : 397 40%
Student Governmment 227 22%
Sports 26% 32%
Religious Groups 27% 22%
Vocational /Academic Groups 227% 30%
Pep or Hogpitality Group 28% 28%
Drama, Music, Art 197 22%
Social Services or Special Education Work 31% 0%
Student Recreation 15% 17%
Journalism, Broadcasting, Literary 11% 15%
Other - 427

*Participation of any kind.

Approximately two-thirds of the participants in both administrations of the ECQ
(1972, 63%; 1974, 61%) reported participation in one to three extra~curricular
activities to at least a limited degree. About one={ourth {1972, 24%; 1974, 23%)
reported no participation in any extra=curricular activities. Approximately 207

of the gtudents in 1972, and 247% of ghe students in 1974, reported serving as an
officer, chairman, committee head or captain in one or two activities, while approx-
imately three-fourths of the students (1972, 76%; 1974, 73%) reported that they did

not serve in guch a position.

By far, the most time reported spent in any single activity, for both administratis.
of the ECQ, was for studying in relation to courses taken for academic credit. The
amount of time spent in study by U.S8.C. students ia shown in Table 17, "Student

time spent in other activities varied from 1972 to 1974 as can be geen in Table 18.
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Tal.

Hours Spent Rach We:z in Studying in Ralation to Courses Taken
for Academic Cledit

ECQ One E%Q Two
9 hours or less 36% 32%
10 = 19 hours 32 35%
20 = 29 hours 23% 22%
30 - 39 hours 6% 6%
40 hours or more . 3% 5%

Table 18

Students Spending at Least Four Hours Each Week in Various Extiae
Curricular Activities

ECQ Ong ECQ Two
Reading for pleasure 33% 21%
Playing chess, cards, checkers, etec. 15% 19%
Participating in sports and practice sessions 26% 32%
Watching television 347 60%
dttending wovies, plays, concerts,
vieiting speakers, etc. 32% 31%

In informal discussions about serious topice 34% 32%




SATISFCATION WIT. .:DUC:. . ...0; . TNIENCE:

Student satisfaction with the educational experi:ace at U.S5.C. is presented in
Table 19. Generally, there appeared to be more satisfaction with the educational
experience at U.8.C. in the 1974 administration of the ECQ than 1. tie 1972
administration; 83% of the participants reported that they were at least fairly
well satisfied in 1974, comparad with 767 in 1972, Approximstely two-thirds of the
participants in both administrations of the ECQ indicated that, knowing what they
know now about U.S8.C., they would still choose to come to U.S.C. if the choice

could again be made.

The majority of students indicated that whatever their doubts may have becn
concerning whother U.S.C. was the right school for them ©r not, these doubts

were infrequent.

Table 19

Satisfaction with Educational EXperience

Onz ECO Two
Satisfaction with educationsl Very Well 17% 25%
exparience at U,S.C.: Fairly Well 59% 58%
Not Very Well 19% 14%
Not at All 5% 3%

Poubts as to whether U.S.C.

was the "pight college . Frequently 16% 14%
Occasionally 317 33%
Once or Twice 36% 32%
Never 18% 21%
Would again choose to Definitely Yes 21% 26%
strtend U.S.C. ¢ Prob.bly Yes 46% 43%
Uadecided 15% 15%
Probably Not 12% 11%
Definitely Not % 5%
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’ Co sion

Parhaps the best councluding statement about the U.5.C. environment was that made
in;anusry, 1973 report of Strategies for Chsnge snd Knowledge Utiiizstion: .
"Disinterest in undergrsduste learning contsing within itself serious
obataclaes to solution. Students may not press for change from an
appsrently easy academic life. In fact, over 75% of ECQ respondents
said they were st least 'fsirly well' satisfied with their educational
experiences st U.S.C. Faculty therefore may get little feedbsck that
their efforts do not challenge students. This sbsence of complaint,
coupled with lack of interest in undergrsduates, lack of contact with
them, snd lack of rewsrds for teaching, suggest that faculty are umlikely

to press for improvements in spproaches to student motivation . . .

Some positive changes hsve occurred since those remarks 88 evidenced by the
BCQ II results. 4 comparison of the two sdministrstions of the ECQ indicstes,
however, that those changes have been slight and s need for continued concern,

for continued improvement of the acsdemic environment still exist.




